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Abstract

Background: Inclusive education is vital to nation-building and should be enjoyed by every
student, including students with special educational needs (SEN). As the concept of
independent living among persons with disabilities has been getting more attention today, it is
necessary to identify how the concept of independent living can empower students with SEN
toward inclusive education. Objectives: Building on this debate, the study aimeds to identify
independent living skills required by students with SEN in order to ensure that they could have
adequate access to inclusive education. Methods: Based on the PRISMA (Preferred Reporting
Items for Systematic Reviews and Meta-Analyses) protocol, this study analysed 25 articles
from Web of Science and Scopus. Results: The results identified ten skills students with SEN
would need: language proficiency, reading and writing, financial management, interpersonal
skills, social participation, social problem solving, self-care, daily living skills and healthcare
skills. Conclusions: This study also discussed how these independent living skills could
empower students with SEN toward an inclusive education.

Keywords: Inclusive education; independent living; students with SEN; persons with
disabilities; learning disabilities; adaptive behaviour skills

1. Introduction

Recently, a number of international organisations have highlighted the need for inclusive
education. According to UNICEF (United Nations Children's Fund), through inclusive
education, all students in the same classes and schools should be given an equal opportunity to
enrol in any class,and learn and acquire the skills they need to succeed (UNICEF, 2022). This
implies that every child, regardless of their membership in a group, ethnicity, or stage of
disability, deserves the same learning experiences. However, the world still faces difficulties
ensuring that every individual has an equal chance of educational success (Nasri et al., 2021).
When discussing inclusive education for persons with disabilities, there are some doubts due
to the difference in elements of admission, curriculum, governance, finance, and policy
(Jameel, 2011).

As a result of the marginalisation of persons with disabilities, the issues of disability have been
viewed widely from a different human rights viewpoint. For example, regarding persons with
disabilities rights, there has been a lot of worldwide debate about combating all types of
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exclusion to avoid the barriers that prevent or hinder the presence, learning, and participation
of all students, including students with special educational needs (SEN). Previously, most
students with disabilities were educated separately from others in separate classes (Khairuddin
etal., 2020). Placement of a student with SEN in regular schools has occasionally been referred
to as "integration™ or "mainstreaming”. However, the actual situation is that the privilege of
inclusive education seems to focus more on mainstream education than students with SEN. In
discussing the issue regarding the right of a person with disabilities, the United Nations,
through The Convention on the Rights of Persons with Disabilities (CRPD, 2015), clearly
highlighted that every person with disabilities should have the same rights to equal
opportunities, accessibility, participate in society and independent living.

Independent living demands the same options and control for persons with disabilities in their
daily lives as those without disabilities take for granted (Ratzka, 2007). For a person with
disabilities, independent living is about giving a chance to have choice, control, opportunity,
self-determination, supportive resources, and planning for the future (Henry, 2018). The history
of independent living started back in the 1960s when numerous American colleges developed
various self-help programs to encourage students with "severe"” physical disabilities to attend
regular classes (Barnes, 2003). According to Ratzka, (2007), independent living is an ideology
and a movement focused on self-determination, the same opportunity, and self-respect for
every single person with disabilities. Independent living does not imply that persons with
disabilities want to do everything themselves and have no need for others, nor does it imply
their desire to live alone. They simply want to grow up in their own families, attend local
schools, take the same bus as their neighbours, work in jobs that match their education or
interests and simultaneously start their own families (Henry, 2018).

Little is known about how the concept of independent living for students with SEN is
interrelated with inclusive education. This is due to the situation where most of our society
nowadays assumes that those diagnosed with disability have almost no chance of surviving and
living independently as members of our community (Henry, 2018). As a result, it has denied
them access to inclusive education. Lack of research on the concept of independent living
among persons with disabilities may result in a lack of literature review that could help the
reader comprehend the idea of independent living. With the growth in the number of persons
with disabilities recorded worldwide, there is a need for guidance on a set of skills that should
be implemented among students with SEN to ensure that they get proper access to inclusive
education (Barnes, 2003) . Building on this debate, this systematic review paper explored more
into independent living skills needed by students with SEN in order to grant them access toward
inclusive education.

2. Methods

As this systematic review had built based on the Preferred Reporting Items for Systematic
Reviews and Meta-Analyses (PRISMA), this section would focus on the research method.
Several subsections will be discussed including PRISMA, resources, inclusion and exclusion
criteria, systematic review process, and data abstraction and analysis.
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PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-Analyses) was created
by an international group of experienced researchers as an evolution of the original guideline
for systematic reviews and meta-analyses of evaluations of health care treatments. PRISMA
emphasises how researchers may ensure that systematic reviews and meta-analyses are
transparent and comprehensive (Liberati et al., 2009). According to David Moher et al., (2016),
PRISMA protocol's objective is to enhance the quality of systematic review protocols
comparable to existing reporting standards reporting guidelines. PRISMA protocol can
potentially improve the conduct of systematic reviews by guiding authors in documenting a
priori road map of their study, as indicated by previous reporting guidelines. The PRISMA
guidelines provide a four-phase flow diagram alongside 27-item checklist. The flow diagram
outlines the criteria for identifying and, screening the eligibility and inclusion of reports that
fit within the scope of a review (Selcuk, 2019). A 27-item guideline list on topics including
title, abstract, introduction, methodology, findings, and discussion are included in the checklist.

Resources

The review methods of the present study involved two different databases: Scopus and Web of
Sciences. Scopus is an abstract and indexing database with full-text links produced by Elsevier
Co. (Burnham, 2006) coverings over 35 000 titles. On the other hand, the Web of Science is a
database of a selective citation index of scientific and scholarly publishing covering journals,
proceedings, books, and data compilations (Birkle et al., 2020). Until 2020 it covers around
34,000 journals. The selection of these two databases wass based on the justification that both
Scopus and Web of Sciences were one of today's leading sources for citation data, covering
multidisciplinary fields of research worldwide (Mohamed Shaffril et al., 2020).

Systematic Review Process

This systematic review has undergone three stages: identification, screening, and eligibility as
suggested by Moher et al., (2009) (Figure 1).
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Figure 1: PRISMA Flow Diagram of the study
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The first process in the systematic searching strategies was identification (Figure 1).
Identification is an essential procedure in any systematic searching strategy as it involves
searching for synonyms, related phrases, and variations for the keywords identified during the
research question formulation process (Mohamed Shaffril et al., 2020). During this process,
the authors identified the relevant keywords by referring to the thesaurus and past research.
Consequently, three keywords were identified for the term "skills™: readiness, ability, and
competence. At the same time, synonym keywords of "independent living" were autonomous
and self-supporting. Lastly, related keywords identified for "special educational needs" were
disabled students, learning disability, and learning disorder.

Next, these keywords were constructed as part of a search string for the databases Scopus and
Web of Sciences. Screening is the second step in systematic searching strategies. Screening
involves the process of including and excluding related articles based on the criteria that had
been determined by the authors (Hong et al., 2018). According to Mohamed Shaffril et al.
(2020), the screening procedure's objective is to eliminate duplicate articles. This procedure
made it easier for authors to eliminate duplicated articles since the number of remaining articles
should decrease after the inclusion and exclusion process during the screening stage. During
the screening process, seven duplicate articles were identified. These seven articles were
excluded from this study, and 88 articles were automatically screened based on the sorting
function available in the database. This research has sorted three categories of inclusion and
exclusion criteria namely literature type, language, and timeline (Table 1).

Table 1. The inclusion and exclusion criteria.

Criteria Inclusion Exclusion

Literature type Article journal Chapter in book, proceeding, conference
paper

Language English Non- English

Timeline 2015-2020 <2015

The first inclusion and exclusion criteria was literature type. For this study, only article journals
were included in the list of potential review articles. At the same time, the chapter in the book,
proceeding and conference paper were excluded from this study. The second criteria was the
language, with English articles being included. In contrast, non-English articles were excluded
from this research. Lastly, the third criteria was the timeline of the selected articles. It was
decided that seven years was a timeline for the potential articles to be reviewed in this study.
It meants that only articles between the years of 2015 until 2021 were included in this review.
After going through this process, the number of articles remaining was 36.

The next step in systematic searching strategies was eligibility. Eligibility is the process where
the authors manually monitor all the remaining articles after the screening process to ensure all
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the articles align with the research'’s objectives. In this process, authors had to go through the
face reading of the title and abstract of all potential articles. During this process, the authors
excluded 11 articles because some of these articles focused on other types of students rather
than students with SEN. Some of these articles focused more on independent living skills
among high school students than students with SEN. After going through this eligibility and
screening process, only 25 articles were selected to be reviewed in this research.

Following the quality assessment procedure, the remaining papers were assessed, reviewed,
and analysed by the authors in order to figure out an outcome that aligned with the objective
of this paper. Following that, the authors conducted a thematic analysis to identify relevant
themes and sub-themes based on the patterns that emerged from the evaluated and abstracted
data. The authors chose the thematic analysis technique to analyse the data during this study
based on the justification that thematic analysis was s a method for finding, evaluating, and
reporting data patterns by organising and summarising any data set in depth (Braun & Clarke,
2006). After reviewing and analysing data, ten themes were identified regarding the topic of
independent living skills needed by students with SEN toward inclusive education. The authors
re-examined all themes to ensure their usefulness and accurate data representation.

Quality Assessment

To ensure the quality of each study involved in this research, the researchers used the Mixed
Methods Appraisal Tools (MMAT) to evaluate each study involved. According to Hong et al.
(2018), MMAT s a critical appraisal tool designed for the appraisal stage of systematic mixed
studies reviews, including qualitative, quantitative or any mixed methods studies. This process
guided the authors with the related and necessary information that enabled them to evaluate
and examine the quality and rigour of a review.

3. Results

In total, there were 25 studies reviewed in this systematic literature review (Table 3).

Authors Country Samples LPRWFM IP FS SP PS SC [L) HC
Henry, USA Students with special /
(2018) educational needs (SEN)

Yildiz& Students with special

Cavkaytar, Turkey educational needs (SEN) / / / /1
(2020) Parents, Teachers, Employers

Young adults with mild to

borderline intellectual / [
disability (MBID)

People with ID with a mild to

borderline level of / /
functioning

Soenen et al.,Netherla
(2016) nds

(Frielink et  Netherla
al., 2018)  nds
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O'Neill &
Gutman, USA  Youth with moderate ID. / /1
(2020)
Bjornsdottir
& iceland Profound intellectual and
Stefansdattir, multiple disabilities (PMID)
(2020)
Prohn et al., USA Students with intellectual
(2018) disability
Matthews et . .
al.. (2017) USA  Young adults with autism
Bridges et USA Adults with moderate-severe /
al., (2020) intellectual disability
People  with intellectual
@y isability /
Qianetal., USA P.eopl.e. with intellectual
(2015) disability
Roos &
Sgndenaa, Norway Parents and employees /1
(2020)
Scott et al., )
(2017) USA  Program Coordinator
. Individuals with an
l. .
g(l)jf;)et & USA  intellectual and /1
developmental disability
Raspa et al., .
(2018) USA  Parents of FXS child /1
Bishop- .
Fitzpatrick et USA :J(Jtlzllg]scents and adults with /
al., (2016)
Kauppilaet _. Young people with learning
Finl o
al., (2020) inland disabilities / /
Fellinger et . Deaf adults with intellectual
al, 20200 UM Gisability / /
Garrels, Norwa Students with autism / /
(2019) y spectrum
Overmars-  Netherla
Marx etal. nds Staff from group homes /
(2017)
Chou et al., Students  with learning
(2016) USA disability /
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Student school with and
Garrels,

Norway without intellectual /

(2017) disabilities
King et al., Adults with learning
(2017) Ireland  icabilities /
Tripetal.,  New ?:zaflflectu;r o c;?ssallg?lr:tt::sl / /
(2015) Zealand .

services
Whitehead et New iéﬂﬁiﬁfna. nlve'ffl (SE;F;EZ:]ac: I
al., (2016) Zealand

support workers
Marlow & People with severe
Walker, UK intellectual disabilities, /
(2015) family, and staff
LP-Language Proficiency IP-Interpersonal Skills SC-Self-Care
RW-Reading and Writing FS-Friendship Skill DL-Daily Living
Skills
F-Financial Management SP-Social Participation HC-Health Care

PS- Social Problem-Solving

Among these 25 articles, 21 articles involved students with SEN (intellectual disability,
learning disability or autism) as a part of their research, four articles analysed data from the
family of people with disabilities, and seven articles had professionals (teachers, program
coordinator, or staff from group homes) as a part of research participation. Most papers were
from the United States of America, while three were from the Netherlands, two from Norway
and New Zealand and one from Turkey, Iceland, Italy, Finland, Australia, Ireland and the
United Kingdom.

This systematic literature review identified ten independent living skills required by students
with SEN. These ten skills were language proficiency, reading and writing, financial
management, interpersonal skills, social participation, social problem solving, self-care, daily
living, and healthcare skills.

4. Discussion

In discussing the independent living skills required by students with special educational needs
(SEN), the first skill that emerged was conceptual skills. Conceptual skill is a part of basic
skills, enabling human beings to manage various aspects of life, such as understanding abstract
concepts, problem-solving, relationships, and how the concept of specific systems works
(Andjelkovic, 2017). According to Andjelkovic (2017), functional literacy and self-direction
skills are among the skills that could be categorised under conceptual skills within the context
of adaptive behaviour. For the purposes of this research, three subthemes were classified as
conceptual skills: language proficiency (Fellinger et al., 2020; O'Neill & Gutman, 2020;
Soenen et al., 2016; Yildiz & Cavkaytar, 2020), reading and writing abilities (Matthews et al.,
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2017), and financial management skills (Bjornsdottir & Stefansdottir, 2020; Bridges et al.,
2020; Frielink et al., 2018; O'Neill & Gutman, 2020; Trip et al., 2015). These three subskills
have their own strength, and they are significant in ensuring that students with SEN are fit
enough to live independently and thus, being granted their rights toward inclusive education.
According to Shree and Shukla (2016), one of the difficulties faced by students with SEN in
their daily lives is their lack of conceptual abilities, which include language and literacy,
money, time, numerical ideas, and self-direction. It is vital to ensure these students obtain the
same education as other students by providing comprehensive facilities adapted to their
requirements (Amin et al., 2019).

The second category of skills, social skills, has been recognised as an approach to improve
SEN students' communication abilities and empower them to pursue an inclusive education.
Social skills may be defined as a complex multidimensional construct, comprising integrated,
overlapping, and supplementing structural components of interaction, communication,
participation, emotional, and social-cognitive skills (Jurevi¢iené et al., 2018). Numerous
researchers categorise social skills into different types of abilities based on individuals' levels
of complexity. According to O'Reilly et al. (2004), social skills form the basis for social
competence. Social skills training can aid adolescents with disabilities in establishing strong
and positive peer interactions, and enhancing students' academic performance. It could
kickstart the students with SEN to explore the nature of adult responsibilities.

Social skills can be seen in a diverse range of interpersonal interactions, involving the proper
abilities of verbal and nonverbal interactions and individual assessments of what conditions
and behaviours will be accepted by the surroundings (Jurevi¢iené et al., 2018). In this research,
four subskills were identified as social skills: interpersonal skills (Fellinger et al., 2020;
Garrels, 2019; Overmars-Marx et al., 2017; Ptomey & Wittenbrook, 2015; Yildiz & Cavkaytar,
2020), friendship skills (Prohn et al., 2018; Roos & Sgndenaa, 2020; Trip et al., 2015), social
participation (Garrels, 2019; Panerai et al., 2018; Ptomey & Wittenbrook, 2015; Qian et al.,
2015; Soenen et al., 2016; Yildiz & Cavkaytar, 2020), and social problem-solving (Chou et al.,
2016; Kauppila et al., 2020; Matthews et al., 2017; O'Neill & Gutman, 2020; Prohn et al., 2018;
Soenen et al., 2016). Regarding this, Raudeliunaite and Gudzinskiené (2017) suggested that
communication skills could be acquired by studying and practising etiquette in a range of
situations, such as encouraging students with SEN to speak courteously with others, providing
a real-life example, imitating the example of others, and engaging in different activities,
festivals, and collective activities. Children with special needs may find it easier to establish
rapport and create synergy if they have various communication skills (Mohamed et al., 2019).
Engaging in different activities and connections with others could develop a sense of belonging
(Khairuddin et al., 2020), which acts as an internal stimulus for students with SEN to become
more active in their daily lives and simultaneously to provide them with a brighter opportunity
for inclusive education.

The last category in discussing the independent living skills needed by students with SEN was
practical skills. Practical skills focus more on a daily routine, like cooking, basic housework,
and hygiene abilities, and they are the most easily learned independent living skills as most
tend to learn how to work by cleaning their homes when living with their family. Meanwhile,
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the most challenging skills to learn are economic abilities, such as budgeting, allocating funds,
paying for services and purchasing. Raudeliunaite and Gudzinskiené (2017) suggested that
engaging young individuals with intellectual disabilities in practical activities could help
promote independent living skills. As stated by Mohamed et al. (2019), complete facilities
tailored to their requirements should enable persons with disabilities to access an excellent
education.

Students with SEN should be encouraged to make decisions by leading them on the proper path
while simultaneously respecting their interests. They are also trained on responsibility for their
decisions and the repercussions of those actions. Regarding this, specialised services must be
offered to maximise the students' capacity to engage in the education process (Amin et al.,
2019).

Based on the findings, none of the three adaptive skills—conceptual, social, and practical—
stood out as more crucial than the others. Undeniably, each category of these skills seemed to
have significant importance in empowering SEN students to access inclusive education. For
example, in the category of conceptual skills, financial management is one of the skills
highlighted six times by the authors, thus making this skill as one of the essential conceptual
skills that should be mastered by students with SEN. Concurrently, from the aspect of social
skills, social participation and problem-solving skills were mentioned mostly by the authors
six times, respectively. Finally, for practical skills, specific skills, like daily living and health
care skills, were identified as vital skills as these skills were highlighted eleven and eight times,
respectively.

Thus, in discussing inclusive education, it is beyond doubt that the role of family, educators
and researchers should be recognised as important to ensure that students with SEN are trained
with these skills so that they are well-prepared and their inclusive education rights are
guaranteed. Teachers are responsible for training students with SEN with conceptual skills like
financial management at school and other essential skills, such as reading and writing. Back at
home, family members can help students with SEN adapt to practical skills, such as daily living
and self-care skills. Aside from that, students themselves can master social skills like
interpersonal and friendship skills by active involvement in the community. The collaborations
from every element in our system could help address issues of inclusiveness and equity for
persons with disabilities all around the world.

5. Conclusion

In conclusion, this systematic literature review highlighted various independent living skills
that could empower students with SEN toward inclusive education. Inclusive education could
be a tool for students with SEN to be well-prepared to live independently once they finish
school. Lastly, as inclusive education is a worldwide agenda, UNICEF has stepped up its efforts
in four crucial areas to close the educational gap for persons with disabilities through advocacy,
awareness-raising, implementation support, and capacity building. Now, it is incumbent upon
us to decrease the educational gap for students with SEN. Even though it is hard for us to work
on all of these four areas as highlighted by UNICEF, the least thing we could do to empower
students toward an inclusive education is to enhance their capacity building. Therefore, it is

618



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2023 1 (44)

hoped that this systematic literature review will guide families and educators in ensuring that
students with SEN are empowered and provided with the right skills.

References

[1].

[2].
[3].
[4].

[5].

[6].

[7]1.

[8].

[9].

[10].

[11].

[12].

Amin, A. S., Zuki, S. Z. M., & Akhir, N. M. (2019). Accessibility to facilities for persons
with disabilities at public institutes of higher learning. International Journal of Recent
Technology and Engineering, 8(2 Special Issue 10), 21-37.
https://doi.org/10.35940/ijrte.B1004.0982S1019

Andjelkovic, M. (2017). Conceptual skills in persons with visual impairment. Specijalna
Edukacija i Rehabilitacija, 16(1), 9-33. https://doi.org/10.5937/specedreh16-12741
Barnes, C. (2003). Independent Living, Politics and Implications. In The Independent
Living Movement: International Experiences.

Birkle, C., Pendlebury, D. A., Schnell, J., & Adams, J. (2020). Web of Science as a data
source for research on scientific and scholarly activity. Quantitative Science Studies,
1(1), 363-376. https://doi.org/10.1162/gss_a_00018

Bishop-Fitzpatrick, L., Hong, J., Smith, L. E., Makuch, R. A., Greenberg, J. S., &
Mailick, M. R. (2016). Characterizing Objective Quality of Life and Normative
Outcomes in Adults with Autism Spectrum Disorder: An Exploratory Latent Class
Analysis. Journal of Autism and Developmental Disorders, 46(8), 2707-27109.
https://doi.org/10.1007/s10803-016-2816-3

Bjornsdottir, K., & Stefansdéttir, G. V. (2020). Double Sexual Standards: Sexuality and
People with Intellectual Disabilities Who Require Intensive Support. Sexuality and
Disability, 38(3), 421-438. https://doi.org/10.1007/s11195-020-09643-2

Braun, V., & Clarke, V. (2006). Using thmetic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101.

Bridges, S. A., Robinson, O. P., Stewart, E. W., Kwon, D., & Mutua, K. (2020).
Augmented Reality: Teaching Daily Living Skills to Adults With Intellectual
Disabilities.  Journal of Special Education Technology, 35(1), 3-14.
https://doi.org/10.1177/0162643419836411

Burnham, J. F. (2006). Scopus database: A review. Biomedical Digital Libraries, 3, 1-8.
https://doi.org/10.1186/1742-5581-3-1

Chou, Y. C., Palmer, S. B., Wehmeyer, M. L., & Skorupski, W. P. (2016). Comparison
of self-determination of students with disabilities: multivariate and discriminant function
analyses. Journal of Intellectual Disability Research, 61(2), 144-154.
https://doi.org/10.1111/jir.12297

CRPD. (2015). Disability Inclusive Meetings: An Operational Guide. In United Nations
Economic and Social Commision for Asia and the Pacific.

Fellinger, J., Fellinger, J., Fellinger, J., Linzner, D., Holzinger, D., Holzinger, D.,
Holzinger, D., Dall, M., Dall, M., Fellinger, M., & Fogler, J. (2020). Development of
Deaf Adults with Intellectual Disability in a Therapeutic Living Community. Journal of
Deaf Studies and Deaf Education, 25(3), 261-2609.
https://doi.org/10.1093/deafed/enz056

619



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2023 1 (44)

[13]

[14].

[15].

[16].

[17].

[18].

[19].

[20].

[21].

[22].

[23].

[24].

. Frielink, N., Schuengel, C., & Embregts, P. J. C. M. (2018). Autonomy support, need
satisfaction, and motivation for support among adults with intellectual disability: Testing
a self-determination theory model. American Journal on Intellectual and Developmental
Disabilities, 123(1), 33-49. https://doi.org/10.1352/1944-7558-123.1.33

Garrels, V. (2017). Goal setting and planning for Norwegian students with and without
intellectual disabilities: Wishing upon a star? European Journal of Special Needs
Education, 32(4), 493-507. https://doi.org/10.1080/08856257.2016.1261487

Garrels, V. (2019). Getting good at small talk: student-directed learning of social
conversation skills. European Journal of Special Needs Education, 34(3), 393-402.
https://doi.org/10.1080/08856257.2018.1458472

Gibbs, V., Aldridge, F., Sburlati, E., Chandler, F., Smith, K., & Cheng, L. (2019). Missed
opportunities: An investigation of pathways to autism diagnosis in Australia. Research
in Autism Spectrum Disorders, 57(October 2018), 55-62.
https://doi.org/10.1016/j.rasd.2018.10.007

Henry, M. E. (2018). Living life like it’s golden with disability: Case studies of
independent living. Fielding Graduate University.

Hong, Q., Pluye, P., Fabregues, S., Bartlett, G., Boardman, F., Cargo, M., Dagenais, P.,
Gagnon, M.-P., Griffiths, F., Nicolau, B., Rousseau, M.-C., & Vedel, I. (2018). Mixed
Methods Appraisal Tool (MMAT), Version 2018. User guide. McGill, 1-11.
http://mixedmethodsappraisaltoolpublic.pbworks.com/w/file/fetch/127916259/MMAT _
2018_criteria-manual_2018-08-
01_ENG.pdf%0Ahttp://mixedmethodsappraisaltoolpublic.pbworks.com/

Jameel, S. S. (2011). Disability in the Context of Higher Education : Issues and Concerns
in India. Electronic Journal of Inclusive Education, 2(7), 1-21.

Jureviciené, M., Kaffemaniené, 1., & Ruskus, J. (2018). Concept and Structural
Components of Social Skills. Baltic Journal of Sport and Health Sciences, 3(86).
https://doi.org/10.33607/bjshs.v3i86.266

Kauppila, A., Lappalainen, S., & Mietola, R. (2020). Governing citizenship for students
with learning disabilities in everyday vocational education and training. Disability and
Society, 0(0), 1-21. https://doi.org/10.1080/09687599.2020.1788512

Khairuddin, K. F., Salleh, S. D., & Amin, A. S. (2020). Supporting students with autism
in tertiary education: Malaysian lecturers’ views and experiences. Universal Journal of
Educational Research, 8(11 A), 1-8. https://doi.org/10.13189/ujer.2020.082101

King, E., Okodogbe, T., Burke, E., McCarron, M., McCallion, P., & O’Donovan, M. A.
(2017). Activities of daily living and transition to community living for adults with
intellectual disabilities. Scandinavian Journal of Occupational Therapy, 24(5), 357-365.
https://doi.org/10.1080/11038128.2016.1227369

Liberati, A., Altman, D. G., Tetzlaff, J., Mulrow, C., Ggtzsche, P. C., loannidis, J. P. A.,
Clarke, M., Devereaux, P. J., Kleijnen, J., & Moher, D. (2009). The PRISMA statement
for reporting systematic reviews and meta-analyses of studies that evaluate health care
interventions: explanation and elaboration. In Journal of clinical epidemiology (Vol. 62,
Issue 10). https://doi.org/10.1016/j.jclinepi.2009.06.006

620



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2023 1 (44)

[25]

[26].

[27].

[28].

[29].

[30].

[31].

[32].

[33].

[34].

[35].

. Marlow, E., & Walker, N. (2015). Does supported living work for people with severe
intellectual disabilities? Advances in Mental Health and Intellectual Disabilities, 9(6),
338-351. https://doi.org/10.1108/AMHID-02-2015-0006

Matthews, N. L., Malligo, A., & Smith, C. J. (2017). Toward the identification of
adaptive functioning intervention targets for intellectually-able, transition-aged youth
with autism: An examination of caregiver responses on the Vineland-1l. Autism
Research, 10(12), 2023—-2036. https://doi.org/10.1002/aur.1855

Mohamed, N. E., Ibrahim, S. D., Ramdzan, A. R., Ashigin, N., Rahman, A., Rosnah, S.,
& Ujang, A. (2019). Trainee Teachers Post-Training Qualitative Assessment Onsexual
Reproductive Health for Special Children. Malaysian Journal of Medical Research,
03(04), 1-7. https://doi.org/10.31674/mjmr.2019.v03i04.001

Mohamed Shaffril, H. A., Ahmad, N., Samsuddin, S. F., Samah, A. A., & Hamdan, M.
E. (2020). Systematic literature review on adaptation towards climate change impacts
among indigenous people in the Asia Pacific regions. Journal of Cleaner Production, 258,
120595. https://doi.org/10.1016/j.jclepro.2020.120595

Mobher, D.;, Liberati, A. ., Tetzlaff, J. ., & Altman, D. G. . (2009). Preferred reporting
items for systematic reviews and meta-analyses: The PRISMA statement. PLoS Med, 6.
Moher, David, Shamseer, L., Clarke, M., Ghersi, D., Liberati, A., Petticrew, M.,
Shekelle, P., Stewart, L. A., Estarli, M., Barrera, E. S. A., Martinez-Rodriguez, R.,
Baladia, E., Aguero, S. D., Camacho, S., Buhring, K., Herrero-L6pez, A., Gil-Gonzalez,
D. M., Altman, D. G., Booth, A., ... Whitlock, E. (2016). Preferred reporting items for
systematic review and meta-analysis protocols (PRISMA-P) 2015 statement. Revista
Espanola  de Nutricion Humana vy Dietetica, 20(2), 148-160.
https://doi.org/10.1186/2046-4053-4-1

Nasri, N., Rahimi, N. M., Nasri, N. M., & Talib, M. A. A. (2021). A comparison study
between universal design for learning-multiple intelligence (UdI-mi) oriented stem
program and traditional stem program for inclusive education. Sustainability, 13, 554.
https://doi.org/10.3390/su13020554

O’Neill, K. V., & Gutman, S. A. (2020). Facilitating the Postsecondary Transitions of
Youth with Moderate Intellectual Disability: A Set of Guidelines for Occupational
Therapy Practice. Occupational Therapy in Mental Health, 36(2), 119-144.
https://doi.org/10.1080/0164212X.2020.1725714

O’Reilly, M. F., Lancioni, G. E., Sigafoos, J., Green, V. A., Ma, C. H., & O’Donoghue,
D. (2004). A further comparison of external control and problem-solving interventions
to teach social skills to adults with intellectual disabilities. Behavioral Interventions,
19(3), 173-186. https://doi.org/10.1002/bin.163

Overmars-Marx, T., Thomése, F., & Meininger, H. (2017). Social inclusion in the
neighbourhood and the professional role identity of group home staff members: views
and experiences of staff regarding neighbourhood social inclusion of people with
intellectual disabilities. Society, Health & Vulnerability, 8(1), 1395676.
https://doi.org/10.1080/20021518.2017.1395676

Panerai, S., Catania, V., Rundo, F., & Ferri, R. (2018). Remote home-based virtual
training of functional living skills for adolescents and young adults with intellectual

621



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2023 1 (44)

[36].

[37].

[38].

[39].

[40].

[41].

[42].

[43].

[44].

[45].

[46].

[47].

[48].

disability: Feasibility and preliminary results. Frontiers in Psychology, 9(SEP), 1-6.
https://doi.org/10.3389/fpsyg.2018.01730

Prohn, S. M., Kelley, K. R., & Westling, D. L. (2018). Students with intellectual
disability going to college: What are the outcomes? A pilot study. Journal of VVocational
Rehabilitation, 48(1), 127-132. https://doi.org/10.3233/JVR-170920

Ptomey, L. T., & Wittenbrook, W. (2015). Position of the academy of nutrition and
dietetics: Nutrition services for individuals with intellectual and developmental
disabilities and special health care needs. Journal of the Academy of Nutrition and
Dietetics, 115(4), 593-608. https://doi.org/10.1016/j.jand.2015.02.002

Qian, X., Ticha, R., Larson, S. A., Stancliffe, R. J., & Wuorio, A. (2015). The impact of
individual and organisational factors on engagement of individuals with intellectual
disability living in community group homes: A multilevel model. Journal of Intellectual
Disability Research, 59(6), 493-505. https://doi.org/10.1111/jir.12152

Raspa, M., Franco, V., Bishop, E., Wheeler, A. C., Wylie, A., & Bailey, D. B. (2018). A
comparison of functional academic and daily living skills in males with fragile X
syndrome with and without autism. Research in Developmental Disabilities, 78(April),
1-14. https://doi.org/10.1016/j.ridd.2018.04.024

Ratzka, A. (2007). Independent living for people with disabilities : from patient to citizen
and customer. Independent Living Institute.

Raudeliunaite, R., & Gudzinskiené, V. (2017). the Development of Independent Living
Skills in Young Adults With Intellectual Disability in Sheltered Housing
Accommodation.  Society, Intergration &  Education, 3(May), 265.
https://doi.org/10.17770/sie2017vol3.2444

Roos, E., & Sgndenaa, E. (2020). Improving the transition process to independent living
for adolescents with profound intellectual disabilities. Experiences of parents and
employees. BMC Health Services Research, 20(2), 1-12.
https://doi.org/10.1186/s12913-020-05976-y

Scott, L. A., Thoma, C. A., Puglia, L., Temple, P., & D’ Aguilar, A. (2017). Implementing
a UDL framework: A study of current personnel preparation practices. Intellectual and
Developmental Disabilities, 55(1), 25-36. https://doi.org/10.1352/1934-9556-55.1.25
Selcuk, A. A. (2019). A Guide for Systematic Reviews: PRISMA. Turkish Archives of
Otorhinolaryngology, 57(1), 57-58. https://doi.org/10.5152/ta0.2019.4058

Shree, A., & Shukla, P. C. (2016). Intellectual Disability: Definition, classification,
causes and characteristics. Learning Community-An International Journal of Educational
and Social Development, 7(1), 9. https://doi.org/10.5958/2231-458x.2016.00002.6
Soenen, S., van Berckelaer-Onnes, I., & Scholte, E. (2016). A comparison of support for
two groups of young adults with mild intellectual disability. British Journal of Learning
Disabilities, 44(2), 146-158. https://doi.org/10.1111/bld.12127

Trip, H., Conder, J., Hale, L., & Whitehead, L. (2015). The role of key workers in
supporting people with intellectual disability in the self-management of their diabetes: a
qualitative New Zealand study. Health and Social Care in the Community, 24(6), 789—
798. https://doi.org/10.1111/hsc.12262

UNICEF. (2022). Inclusive Education. https://www.unicef.org/education/inclusive-
education

622



SPECIALUSIS UGDYMAS / SPECIAL EDUCATION 2023 1 (44)

[49]. Whitehead, L. C., Trip, H. T., Hale, L. A., & Conder, J. (2016). Negotiated autonomy in
diabetes self-management: The experiences of adults with intellectual disability and their
support workers. Journal of Intellectual Disability Research, 60(4), 389-397.
https://doi.org/10.1111/jir.12257

[50]. Yildiz, G., & Cavkaytar, A. (2020). Independent living needs of young adults with
intellectual disabilities. Turkish Online Journal of Qualitative Inquiry, 11(2), 193-217.
https://doi.org/10.17569/t0jqi.671287

623



